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Attempting 
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Structure and completion 

2 – Drive Results  

Quality and purpose 

3 – Innovating  

Strategic learning cycles and change 

Internalize a Data Orientation 

  Unproductively challenges the assessment 
and data analysis. 

 Engages in data and item analysis, but more from 
the standpoint of completion and meeting 
expectations. 

 Proactively examines multiple data sources, 
including student work, to understand where 
students are on/off track and what to do next. 

 Constantly uses data and evidence to gauge 
student progress and adjust; seeks out data 
sources in addition to provided sources. 

Plan from Standards   
Use a 
Planning 
Cycle 

 Plans day-to-day.  Teaches for completion 
(e.g., we’ll cover pages 5-10 today). 

 Forwards-plans: creates unit and daily plans but 
sticks to the plan vs. adjusting course periodically.   

 Plans, executes, evaluates progress, and 
adjusts course within school planning cycles.  

 Uses a planning cycle at every level: individual 
lessons, daily, unit, quarterly.    

Define 
appropriate 
rigor 

 Doesn’t use pacing guide or assessment 
calendar to ensure that assessed standards 
will be taught.  

 Couldn’t define what mastery would look 

like.  

 Uses the pacing guide/assessment calendar to 
ensure assessed standards will be taught. 

 Uses items to understand how standards will be 

assessed. 

 Plans instruction aligned to the assessment 
calendar.   

 Uses items to deeply understand the 

standards, to clarify the bar for mastery, and to 
anticipate/plan for misunderstandings.  

 Sequences standards to target content above 
the level of rigor of the standards.   

 Plans different learning sequences for student 

subgroups.   

Develop 
standards 
and 

objective-
driven plans 

 Aligns instruction to the topic of the 
standard but doesn’t break down objectives.  

 Doesn’t evaluate curriculum for alignment 
to standards. 

 Knows and plans to teach priority standards. 

 Breaks down standards into objectives, but 

objectives aren’t strong or don’t build upon each 
other to the level of a standard.   

 Evaluates curriculum for blindspots and 
supplements for missing topics. 

 Internalizes priority standards and plans to 
teach them at multiple points in the year. 

 Groups, prioritizes, and unpacks standards 
into sequences of learning objectives that build 
to mastery of standards.   

 Evaluates curriculum against standards and 
supplements regularly. 

 Builds in flexibility to the plan to allow for 
adjustments.   

 Supplements instruction to challenge students 
further (e.g., AP materials). 
 

Analyze Data 

Identify big 
picture 
trends 

 Gets overwhelmed by the data – doesn’t 
know where to start or gets sidetracked by 
details.  

 Defines big picture strengths/weaknesses in the 
data.   

 Prioritizes standards based on lowest score. 

 Defines big picture trends and has an opinion 
about where students are on/off track. 

 Prioritizes standards based on impact. 

 Evaluates trends in data through the lens of 
specific student subgroups.  Has an opinion 
about whole and sub-group priority standards. 

Develop and 
test 
hypotheses 

 Predicts causes behind student 
performance based on non-academic factors 
(disruptions, schedule, etc.). 

 Develops a basic hypothesis about causes behind 
student performance, typically based on the degree 
to which standards were taught. 

 Develops a strong hypothesis about trends in 
the data and about causes, based on 
observations during classroom instruction. 

 Develops an informed hypothesis about 
trends and root causes in student performance.   

 Creates theories about instructional causes of 
student misunderstandings. 

Define 
subskills to 
address 

 Focuses on test-taking strategies vs. 
misunderstandings in item analysis.   

 Names learning topics as subskills to re-

teach (e.g., word problems) vs. objectives. 

 Identifies logical takeaways about the data with 
some support, though may not explicitly define 
misunderstandings. 

 Uses takeaways to define subskills to re-teach, but 

may not target individual students.  

 The resulting learning objectives are broad. 

 Analyzes items and distractors to define 
precise student misunderstandings to address.   

 Defines subskills to re-teach based on 

misunderstandings, targeting students. 

 Translates subskills into targeted learning 
objectives. 

 Uses item analysis to identify a complete set 
of subskills to tackle, which would bring 
students to full mastery.  

 Translates subskills to a connected, targeted 

sequence of learning objectives. 

Adapt Instruction 

Create or 
adapts 
instructional 

plans 

 Creates general re-teach plans due to broad 
subskills.  Or, doesn’t align plans to the 

subskill.   

 Plans primarily to review material and 
doesn’t try new instructional methods.  

 Plans re-teaching as separate from ongoing 
instruction. 

 Re-teach plans align to subskills, and define when 
and how instruction will change, usually over 

several days. 

 Defines re-teach methods but isn’t specific about 
student practice or reassessment. 

 Embeds re-teaching into instruction, but plans 
aren’t notably higher quality than usual. 

 Creates scaffolded re-teach plans and overall 
instructional plans to address the defined 

subskill(s) and students. 

 Defines specific student practice and re-
assessment.   

 Plans are high quality and are likely to be 
among the most effective lessons of the year.   

 Adapts overall instructional plans to address 
trends in student learning completely. 

Put plans 
into action 

 May not use the re-teach plan or plan 
makes a minimal impact on student 
performance on the standard. 

 Implements plans.  

 Administers a re-assessment.  

 Plan works for about 50% of the targeted 
students. 

 Purposefully uses the plan to re-teach.  

 Uses checks for understanding and formative 

assessment, in addition to re-assessment. 

 Plan works for 70-80% of targeted students.  

 Takes action, monitoring and adjusting so that 
students master objectives each day.  

 Re-assessment is part of tracking progress. 

 Plan works for nearly all students. 

Reflect, Learn, and Adjust 

Define what 
changed and 
why 

 Can’t explain what changed in student 
learning after the re-teach.  There may have 
been no change in student learning. 

 Gathers information about whether re-teaching 
worked, and generates basic conclusions about why. 

 Evaluates student work and re-assessment to 
define impact of re-teach plans and causes for 
success or lack of success. 

 Constantly evaluates student progress/gaps 
and root causes using data and student 
evidence. 

Continually 
improve 

 Doesn’t plan on additional follow-up.  

 Doesn’t reflect on personal lessons learned. 

 May need prompting for additional follow-up.  Has 
broad reflections about personal lessons learned. 

 Plans follow-up for students who didn’t grow. 

 Adapts overall instructional approach based 
on lessons learned. 

 Plans continued support for students who are 
behind.   

 Seeks out opportunities to improve practice. 
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Provide Strong Data Leadership 

Set 
focusing 
goals 

 Sets goals school-wide goals but 
approaches them as a leadership 
concern vs. a teacher concern. 

 Sets school-wide goals that align to accountability 
measures. 

 Communicates goals to teachers at the beginning of 

the year and periodically gives reminders. 

 Sets ambitious but feasible student achievement goals 
for the year that take individual students into account. 

 Involves teachers in setting goals and priorities and 

communicates regularly about progress to goal. 

 Sets goals that focus on moving every 
student subgroup significantly forward.  

 Involves and invests teachers in goal-

setting, so that goals are a motivating force. 

Make data 
a priority 

 Sets either an overwhelming set of 

priorities or doesn’t set priorities. 

 Integrates data work into school priorities as a 

structure, but not as an explicit way of operating.   

 Uses the data cycle to manage change across the school, 

such that it is a living, breathing part of culture. 

 Empowers teacher leaders to drive the data 

cycle in a growing leadership pipeline. 

Inspire 
confidence 

 May not attend data meetings; may 
express low confidence in the data. 

 Communicates confidence about the data in formal 
presentations and endorses data analysis. 

 Compellingly and consistently communicates conviction 
to use data to drive instruction and increase achievement. 

 Cultivates teachers and teacher leaders to 
show real results of the data work. 

Engage 
directly in 
data work 

 May deprioritize evaluating the 
data personally. 

 Builds an opinion about strengths and weaknesses 
as well as priority standards.  

 Is not yet confident helping teachers analyze data.  

 Spends time examining the data and has strong opinions 
about trends and where teachers should focus. 

 Provides confident support during data analysis. 

 Builds skills and judgment in data analysis 
across the school, such that all come to the 
table with clear opinions about the data.  

Build a Culture of Achievement 

Celebrate 
wins  

 Is new to having objective data that 
could point to small wins. 

 Celebrates small wins in data meetings, but focus is  
about offsetting the difficulty of examining gaps. 

 Celebrates small and large wins, emphasizing 
improvement as the result of authentic, hard work. 

 Celebrates students and teachers for 
growth as well as absolute achievement. 

Recognition 

and praise 
 Focuses more on business-as-usual 

expectations than on praise.  

 Praise is genuine but tends to be broad and is not 

always actionable.  

 Praises based on knowledge of a teacher’s strengths and 

weaknesses; aims to convey value and amplify strengths. 

 Praises to motivate, build understanding of 

strengths, and maximize potential.  

Growth 
mindset 

 Feels complacent or lacks urgency 

about changing results.   

 Models a positive outlook on the data work, but 

doesn’t aim to increase teacher motivation. 

 Models the mindset that constant growth leads to 

results; uses this belief to build motivation. 

 Models and expects urgency; helps 

teachers/students build a growth mindset. 
Share results  Shares results with parents if asked.  Uses a general process to share results with parents.  Regularly and purposefully shares progress with parents.  Parents are partners in addressing trends. 

Manage Execution   

Manage 
the Data 

Leadership 
Team 

 Periodically meets with the data 

leadership team once it is 
established; may not realize that the 
team members need clear 
expectations and development.  

 Doesn’t plan for the data meeting. 

 Uses a consistent agenda/routine to lead the team; 

emphasis is on expectations vs. development. 

 Team follows direction but isn’t proactive. 

 Team members lack confidence or skill leading 
teachers in data meetings.  

 Plans for the data meeting, but focuses on process. 

 Sets purposeful agendas focused on achieving outcomes 

and developing team’s skill in data work and facilitation. 
Team proactively moves the work forward. 

 Evolves team member roles to increase pipeline of 
teacher leaders who can lead the work independently. 

 Targets the data meeting plan to support teacher needs.  

 Builds team members’ skill and judgment in 

data work such that they can facilitate data 
leadership team meetings in addition to 
evolving data meetings. 

 Expands the pipeline of teacher leaders. 

 Differentiates plans for the data meeting. 

Monitor 
logistics 

 Rarely monitors logistics.  Checks logistics plan and avoids most errors.   Conveys urgency about timelines and debriefs process.  Innovates on process to improve efficiency 

Facilitate 
towards a 
clear end 

 Presents vs. facilitates.  

 Doesn’t emphasize key points and 
expectations. 

 Facilitation is clear, but not towards a clear purpose: 
outcomes are deliverable-focused (“turn plans in”), 
and work may sound like it’s “for ANet.” 

 Facilitates towards a clear purpose: outcomes focus on 
changed (“students should master this skill next week”), 
and the decisions and actions teachers will take.  

 Facilitates towards a clear end and invests 
teachers in what they’ll accomplish as a 
result, and how. 

Relentlessly 
follow 
through 

 Focus is more on running the data 
meeting than on follow-up. 

 Uses follow-up structures exist, but does not give 
them major emphasis.  Focuses reflection meetings 
more on process than purpose. 

 Uses consistent monitoring structures to support ongoing 
change.  Pursues follow-up, feedback, and observation as 
essential parts of leadership work. 

 Places heavy emphasis on monitoring 
change and giving feedback.  Involves 
teachers in monitoring progress. 

Develop Teachers 

Vision of 

success 
 Is learning what to look for in 

teacher analysis and planning.  

 Develops a solid opinion for what to look for in 

teacher practices, but focuses more on the product. 

 Has a strong opinion about what to look for in strong 

teacher practice, focusing on whether results change. 

 Has a strong opinion on strong teacher 

practice and insight into common pitfalls. 

Actionable 
feedback 

 Gives feedback through formal 

observations/evaluations. 

 Gives feedback against a standard, but may not give 

teacher actionable suggestions for next steps.  

 Gives timely, actionable feedback, focused on whether 

teachers’ work is resulting in change at the student level.   

 Gives timely, actionable feedback balanced 

with inquiry about the teacher’s reflections. 

Facilitate 
reflection 

 Facilitates group reflection but may 
not have a strong opinion about what 

the reflection should look/feel like. 

 Facilitates reflection in a process-driven way – 
doesn’t result in teachers arriving at specific 

conclusions and next steps.  

 Understands what effective teacher reflection looks like 
and orients facilitation towards what changed in student 

learning and why, and what will we tackle next? 

 Teacher leaders and teachers drive 
reflection meetings and actively collaborate, 

share practices, and develop next steps. 

Invest in 
Strategic 
PD 

 Addresses so many topics in PD that 
teachers interpret conflicting 
messages about relative importance. 

 May not quality control facilitators; 
sessions may feel like wasted time. 

 Aligns PD to school priorities, but may not target it 
to specific teacher needs; facilitators may have vague 
objectives.  

 Plans once-off PD and doesn’t embed follow-up into 
school practice.   

 Uses conclusions from the data cycle to target PD.  Works 
with facilitators to set aligned, measurable objectives that 
will support school efforts to goal. 

 Embeds PD in the school over a period of time, and 
includes follow-up within school routines. 

 Creates development plan for teachers, 
based on yearly strategic priorities and on 
areas where student progress is slow.  

 Differentiates PD based on teachers’ rates 
of growth and change during the data cycle. 

Reflect and Plan for the Future 

Reflect on 
progress 

 Reflects annually but frequently 
loses time for this during the year.   

 Periodically reflects on school progress and causes 
and solutions at the teacher level.  

 Periodically reflects on school progress and on causes 
and solutions at the teacher AND leader level  

 Has a strong ongoing opinion of student 
results and teacher/leader strength/needs. 

Take action   Focuses on managing school 

routines. 

 Devotes time to reinforcing structures and work of 

the data cycle: especially data takeaways and plans.     

 Devotes time to address defined teacher needs. 

 Periodically steps back on multi-year priorities  

 Devotes time to teacher & leader needs. 

 Long-term plans with constituents.   
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 0 – Developing  
Attempting 

1 – Implementing  
Structure and completion 

2 – Drive Results  
Quality and purpose 

Schedule Time 

Student 
intervention 
time 

 Schedule does not include times for student 
intervention / remediation.  

 Schedule affords some flexibility to teachers to adapt instruction 
and to re-teach small groups.  
 Limited oversight as to how effectively this time is used.   

 Schedule allows teachers to have regular, flexible time to target remediation/ re-
teaching to student subgroups 
 Leaders/teachers use remediation time to address trends in the data, and have a 
monitoring/reassessment system to ensure the time is used effectively.  

Regular time 
for teacher 
collaboration 
and planning 
 

 Regular planning and collaboration time for 
teachers isn’t reserved at the beginning of the 
school year. 

 Time for teacher planning and collaboration exists across grades 
at the beginning of the year, with specific dates and times.  
 General purposes are defined for planning/collaboration time in 
advance.   

 Time for annual and regular planning and collaboration times is scheduled across 
grades at the beginning of the year, with specific dates and times. 

 There are clear, pre-determined objectives set in advance for planning and 
collaboration times; these are adjusted as needs shift. 

 Leadership monitors use of time and results in teacher planning/collaboration.  

Scheduled 
time for a 
school-wide 

data cycle 

 Data meetings and assessment 
administration are scheduled if prompted, 

though reflection meetings may not be clearly 
scheduled. 

 Leadership preparation time isn’t reserved. 

 Assessment administration, quarterly data meetings, and 
reflection meetings are scheduled at the beginning of the year.  

 Leadership has scheduled formal coaching meetings, but may 
rely on the coach to drive the use this time. 

 Dates and times exist for all assessment administration cycles, quarterly data 
meetings, and quarterly reflection meetings at the beginning of the year.  

 Leadership has reserved time to manage assessment administration, manage 
the data leadership team, and prepare for data meetings.  Leadership drives the 
focus of the preparation time with the consultation of the coach. 

Expectations for assessment and planning 

Assessment 
strategy 
 

 There may not be a common assessment 
calendar, or it may have blindspots, or it may 
be communicated late (after school starts and 

teachers have planned instruction).  

 The assessment calendar is complete and shared before schools 
starts, but doesn’t articulate the purposes of the assessments and 
how ANet’s purpose fits in. 

 The assessment strategy may include assessments with 
overlapping purposes. 

 The assessment calendar reflects a broader strategy, demonstrates how ANet 
interim assessments fit with other assessments, and is communicated before the 
start of the year.  

 The assessment strategy reflects prioritization: no overlapping assessments. 

Set clear 

school-wide 
planning 
expectations  

 Curriculum doesn’t align to state standards. 

 Most planning expectations are about the 
pacing guide; the school hasn’t identified 
priority standards. 

 The pacing guide has significant points of 

misalignment with the SAS.  

 Curriculum is generally aligned to state standards but has 

notable blindspots to supplement in terms of topics and rigor. 

 Planning expectations are set in terms of the pacing guide and 
priority standards, though re-teaching may not be integrated with 
other school-wide planning expectations. 

 The pacing guide is aligned with the SAS. 

 Curriculum is aligned to state standards and the minimal areas to supplement 

are related to rigor. 

 Planning expectations include addressing priority standards at multiple points in 
the year, aligning instruction to the pacing guide, and adhering to school-wide 
norms with long-term planning, unit planning, lesson planning, and re-teaching.  

 The pacing guide is aligned with the SAS.   

Data Leadership Team  

Establish an 
effective data 
leadership 
team to guide 
the work 
across the 
school 

 

Data and Assessment Coordinator 

 May not have the position or gravitas to 
compel teachers’ attention.  

 May not have the technology skills or access 

to information necessary to create an 
accurate, correctly formatted roster. 
 
Data Leadership Team: 

 May not establish an explicit data team; 
school leader may be the only true member of 
the team. 

 May not explicitly define the roles of data 
team members; team members may not feel 
ownership or investment as a result. 

 May not include the Data and Assessment 
Coordinator 

 

Data and Assessment Coordinator: 

 Has influence with teachers and can compel attention to 
deadlines and quality control.  

 Has access to the student information and technology they need 

to maintain accurate, complete rosters. 

 May not have strong delegation skills or may not be positioned 
to delegate work, which could result in overwhelm. 
 
Data Leadership Team: 

 Includes influential people who model ownership over data 

work, and are comfortable facilitating groups (or willing to learn). 

 Includes the Data and Assessment Coordinator 

 Large school: includes school leader and key instructional 
influencers: Instructional Coaches, key lead teachers or 

department chairs, Assistant Principal, etc.  

 Smaller school: includes the school leader and at least two other 
people.  

Data and Assessment Coordinator:  

 Has influence with teachers and can compel attention to deadlines and quality 
control. (This might be the assistant principal, or director of operations, or 
instructional coach, or instructional dean.) 

 Has access to the information (roster) and technology necessary for success. 

 Has strong delegation skills and orientation towards systems and efficiency.  
 
Data Leadership Team: 
 The Data and Assessment Coordinator provides a leading voice on the team. 
 Includes key instructional influencers (administrators, teachers) to guide the 
data work, who have a combination of math content knowledge, ELA content 

knowledge, facilitation skill, and openness and desire to take leadership 
 

Prepare the 

data 
leadership 
team  

 Data leadership team members may not 

understand their roles and may not desire 
them.  

 Teachers wouldn’t be able to identify the 
data leadership team members.  
 

 Data leadership team members can explain their roles and 

responsibilities, but are oriented on processes and expectations 
rather than purpose.   

 Teachers may have a minor awareness of the data leadership 
team members, but would describe the purpose in terms of 
structures and deadlines. 

 

 Data leadership team members can explain their purpose, roles, and 

responsibilities and are invested in them. 

 Teachers understand and respect the data leadership team’s role. 

 Time is invested to build team members’ skills in item analysis and action 

planning, such that they can guide others; understanding of what strong data 
meeting facilitation and follow-up look like; and ability to plan and deliver teacher 
development. 
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Student Information and Testing Systems 

Maintain 
accurate 
student 
information 
and roster 

systems  

 Roster technology is a roadblock, delaying 
rostering process and resulting in errors. 

 Roster is sent after the testing window, 

resulting in delayed reporting.  

 Roster is incomplete or inaccurate, resulting 
in delayed or inaccurate reporting. 

 Mostly proficient with the technology behind school and ANet 
student information, but lacks some efficiency. 

 The complete roster may arrive the day after testing or later.  

 Updates roster mid-year. 

 Proficient with the technology behind school and ANet student information and 
roster systems.  

 Creates an accurate student roster at the beginning of the year, and 

communicating the roster to ANet in the appropriate format before testing. 

 Implements regular routines (weekly, monthly, or by quarter) for checking and 
updating student information and rosters 

Clear 
expectations 
for testing and 
ensures 
testing 
materials are 
correct. 

 Testing procedures may be inefficient and 
may result in some confusion. 

 There isn’t a process to check materials for 
correct format and appropriate bubbling. 

 Testing isn’t closely monitored. 

 There are clear expectations for testing procedures including 
distribution and collection of test materials and makeup 
procedures; may not be as efficient as possible. 

 Materials are checked before testing but may not be spot-
checked before shipping.  

 Testing is monitored when the Data and Assessment Coordinator 
is present; but there aren’t contingency plans for absences. 

 Testing procedures are routine and include smooth, efficient distribution and 
collection of materials. 

 Testing materials are routinely checked to be error-free before and after testing 
so that they will produce accurate data. 

 Testing is monitored, and there is a contingency plan for test administration and 

reporting in the event that the Data and Assessment Coordinator will not be 
present. 

Manage 

logistics 
system so 
reporting is 
timely and 
complete 

 Testing is frequently delayed. 

 Answer sheets are sent back late and 
incomplete; may rely on makeup procedure to 
return answer sheets. 

 There isn’t communication with ANet or 

with teachers about delays in testing or 
reporting. 

 If testing date changes occur, there is quick communication to 

teachers and ANet. 

 Answer sheets may be sent back incomplete or late, though not 
significantly so, resulting in a minor delay.   

 Makes ANet and teachers aware of delays and when to expect 

answer sheets and reports. 

 Testing dates rarely change; if they do, there is early communication to ANet 

and teachers. 

 There is a routine, automatic priority on a swift (24 hours) collection and 
shipment of answer sheets.  

 There are regular, transparent routines for communicating when answer sheets 

are shipped and when reports are received. 
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